
1 
 

Title: From ‘I read’ to ‘We read’  

Name: Jonathan Baugh 

Context:  

I am a PGCE student teacher with a passion for reading which I have carried with 
me since my own reading journey began with shop signs and Peter Rabbit twenty-
five years ago. My enhanced study as a PGCE student centres on Children’s 
Literature. I have been working in a small school of fewer than one hundred pupils 
aged 4-11, and in an area of economic deprivation (top 20% nationally). This 
project centred on a Year 5/6 class.  

OU research inspiration and rationale 

The element of the OU study which jumped out for me was the emphasis on the 
social element of reading. As stated in Building Communities of Engaged Readers, 
‘the act of reading [is] profoundly social’ (p. 5).  

When talking with my class of 9-11 year olds, it became clear that whilst some 
were able to tell me what their friends liked to read, and a small minority could 
indicate what their families read, none could tell me what any of their teachers 
liked to read.  

I decided to look more closely at the pupil-teacher reading relationship. As Building 
Communities… suggests, most pupil-teacher reading relationships are based 
almost entirely on school-based reading materials (p. 109), despite research 
showing that pupils who are aware of their teachers as readers make most the 
progress in their reading for pleasure journeys (p. 87). 

Aims:  

In light of the revelation that there existed very few reader-relationships in the 
school, my project had the following aims: 

 To facilitate the growth of pupil-teacher reading relationships. 

 To increase the dialogue about reading between pupils  pupils, and 
pupils  teachers. 

 To validate, encourage and widen pupils’ own reading journeys. 



2 
 

Outline: Book-share 

I wrote an open letter to the staff sharing my vision of a reading community and 
asking as many of them as possible to put together a five-minute presentation for 
the Year 5/6 children containing the following elements: 

1. A favourite children’s book that has 
a special meaning for them, either picture 
or chapter. This was intended to widen the 
children’s reading horizons and either 
stimulate conversation or give them ideas 
for what they could read. 
2. A book that they read for pleasure, 
be this fiction, non-fiction, related to a 
hobby etc. This was in order that the 
children could begin to see the value of 
reading for pleasure outside of school, not 
simply as a ‘school subject’. 
3. A non-book read that they enjoy. 
This intentionally vague segment, the 
‘wildcard’ as I dubbed it, could contain 
anything from magazines to recipes, blogs 
to football programmes, DIY catalogues to 
newspapers. The purpose of this section 
was manifold. Firstly, I wanted to show the 
children that reading is not simply books. 

Secondly, I knew that a lot of their families did read something, but that 
children may not have thought it counted if it was a magazine or the sport 
pages of a tabloid newspaper. In this way I wanted to validate the reading that 
they would see. Finally, and most pertinently to my study, I wanted the children 
to see a side of their teachers they had not previously seen, for the school staff 
to ‘shar[e] more of themselves as readers…more of their lives outside of 
school’ (p. 113). 

In their presentations to the children, staff talked through their 
choices, explaining why they had ‘made the cut’, and sharing any 
memories from those reads. The class was especially enthralled to 
discover that their Learning Support Assistant was partial to 
escaping her children by reading celebrity magazines in the bath! 

Following the presentation, the children could ask any questions 
related to the reading materials or anything that came out as a result of the ‘Book-

share’. I, for example, was asked why I enjoyed 
history so much, and one child excitedly realised 
that the book I read for pleasure was written by the 
same author as one she was reading too (Terry 
Pratchett)! 

For my own presentation, I shared a series of 
picture books by authors such as Helen Ward 
(Varmints, upper-right picture), Levi Pinfold 
(Greenling) and Shaun Tan (The Lost Thing, see 
left). These deceptively complex picture books led 
to some fantastic discussions and opened 

My Book-share choices! 
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children’s minds to some of the things I read. 

During the planned ‘Book-share’ times, the pupils were treated to a 
wide range of reading materials, not just books from set reading lists. 
Year 5/6 were given a real insight into the reading lives of their 
teachers: from caravan magazines, to history books, to Raymond 
Briggs, to Jodi Picoult.  

I had the opportunity to show children the stunning short movie of ‘The 
Fantastic Flying Books of Mr Morris Lessmore’ * (page from the book below) all 
about the impact that books can have on one’s life. Following this, I encouraged all 
the pupils to write their favourite book on a post-it note and together we tried to 
match the favourite book with the pupil, with much laughter! They then discussed 

their choices, in essence giving their own ‘Book-share’. 

 

 

 

 

 

 

 

* Available at https://www.youtube.com/watch?v=Ad3CMri3hOs  

Impact: 

The impact of Book-share on the pupils can, I feel, best be shared by quoting just 
a snippet of some of the children’s own responses: 

Did you enjoy Book-share? 

‘Yes, because who would have thought Mrs Simpson reads celebrity 
magazines in the bath??’ 
‘Yes, because I got to find out more about my teachers.’ 
‘Yes, because I like to see what teachers’ opinions of books are.’ 
 

Who was your favourite Book-share teacher? 
‘Miss H because I like The Snowman too.’ 
‘Mrs S because she reads the exact same books as my nan.’  
‘Mr B because he loves history and football magazines.’ 
 
Throughout the course of Book-share I heard stories such as: ‘After I shared that 
my favourite book was the Bible, one of your children brought me a Gospel of John 
which had been posted through her door’. 

Additionally, it was fascinating that when I spoke with teachers in the staff room, 

https://www.youtube.com/watch?v=Ad3CMri3hOs
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they spontaneously shared their joy in reading, and sometimes their frustrations 
when they felt they would like to read more. From listening in to their conversations 
it was clear that staff had not been used to stopping and talking about their 
reading. In the very short time that Book-share was up and running, there appears 
to have been a positive impact on teacher-teacher reading relationships. It is no 
surprise, then, that the children also gained a lot from the experience of their 
teachers opening up about this area of their lives. 

As a result of Book-share we are seeing the stirrings of a reading community 
which has been founded on the openness of the teachers. 

Reflections on impact the TaRs research had on 
practice: 

I remain convinced that in order for reading communities to exist in our schools, 
teachers (by which I mean all staff that children encounter in school) need to 
model and share good, personal reading practices. I fully adhere to C. S. Lewis’ 
quote, that ‘we praise what we enjoy because the praise not only expresses but 
completes the enjoyment’ (Reflections on the Psalms). For children to do this we 
need to give them the language with which to share the enjoyment, and the 
opportunities to act upon this with times of reading for pleasure.  

As a result of my school activities, which were influenced by the TaRs research, I 
will endeavour, to the best of my ability and within the confines of my particular 
setting, to promote an open dialogue about reading for pleasure in all its forms to 
create a curious, dynamic community of readers. 

 


