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Context

I am the Reading/Phonics Leader and Year Four class teacher at 
Mayflower Community Academy, Plymouth. 

Teaching in Year 4,(after 14 years in EYFS/KS1) has enabled me to see 
how the love of reading and reading for pleasure opportunities change as 
pupils reach a more confident stage in their own reading. I hope that I 
can create an environment and opportunities for children who can read, 
but choose not to read- to have their love of reading rekindled. I wanted 
to ensure that children in my class were continuing to see reading as a 
pleasurable activity, to be involved in reading and to create a real “buzz” 
about books. 

I felt that it was important that the children in my class took ownership of 
Reading for Pleasure, encouraging other children and the local 
community, to read for pleasure.



OU Research Inspiration 
and Rationale 

Knowledge of Children’s Reading Practices
I decided that I needed to investigate the reading habits of the children in Key Stage 2. The 
Education Endowment Foundation  (2019) suggest that before implementation of a new 
project, you must “Explore and Prepare”  Therefore, I spoke to every child in Key Stage 2 and 
asked them to complete the OU/UKLA Key Stage 2 Reading for Pleasure pupil voice survey.

Logan and Medford, (2011) suggest from their study, that “…either boys ‘motivation and self-
belief about their abilities as readers are more dependent on their success as readers or that 
boys’ lower motivation and less assured self-beliefs about their competence as readers 
influence the effort they put into reading, thus holding them back” . This correlates with PISA 
2018, showing that in the mean scores of the reading test, 2018 the girls scored 514 and the 
boys scored less with an average score of 494 (OECD Education Statistics: PISA: Programme for 
International Student Assessment, 2018).  

“When practitioners enriched their repertoires of 
children's literature and began to get to know the 
interests and practices of the young readers, they were 
more able to skillfully book-match and tailor their 
recommendations to particular individuals” (Cremin, 
2019)



OU Research Inspiration and Rationale 

A Reading for Pleasure Pedagogy includes: Social reading environments, Reading 
aloud, Independent reading, Informal book talk, inside-text talk and 
recommendations (Cremin et al., 2014).

“Reading for pleasure is more closely associated with 
intrinsic motivation; it is reading that children do for 
themselves at their own pace, with whom they 
choose and in their own way.” (Cremin, 2019)

Children want support and guidance with reading, BUT they do not want to 
be told what they should be reading (all of the time). As an adult, we 
choose what motivates us to read. It makes sense that  children will be 
more motivated when a choice is given- but to create motivation, the 
range of books/texts available has to be matched to interests. 

This then links back to knowing the children as readers, which is why I have 
chosen to focus on developing my Knowledge of Children’s Reading 
Practices alongside creating a RfP Pedagogy.



Children’s Needs 
From analyzing the surveys, it became clear that children 
who did not like to read for pleasure, quite often were 
the less confident readers, children who felt that they 
were not very good at reading or children who thought 
that reading wasn’t very important. I was able to look 
back at individual reading records of these children and 
try to establish the stumbling blocks in their reading 
journey- was it Phonemic Awareness? Phonics? 
Decoding? Comprehension? Specific difficulties such as 
Dyslexic Tendencies? Choice and range of books available 
at home and at school?

I became even more inspired. The children had told me 
that they watch a lot of YouTube videos, if they did read 
at home then they enjoyed reading with younger children 
in quiet areas which were comfortable or outside in the 
fresh air.  I decided these children would have access to a 
bespoke reading package, which would boost their 
confidence in the skill of reading, combined with the 
opportunities to access a plethora of texts that were of  
high interest to them, but suited to their reading 
confidence.

I discussed the survey results with the children  in my 
class and they decided that they would like to take 
ownership of a KS2 YouTube style Book Review Club, and 
influence the termly Reading Challenges as well as the 
Reading Event Calendar. This was extremely exciting, as 
the children who were reluctant to read were amongst 
the children who wanted to drive Reading for Pleasure 
across the Academy.



Aims
• To establish a clear understanding of the KS2

boys’ reading practices at home and in the 
community.
Knowledge of Children’s Reading Practices…

• To research into prior reading attainment and 
look for patterns or areas which could be 
supported in the teaching of reading. 
Knowledge of Children’s Reading Practices…

• To provide opportunities throughout the 
extended school day to support the boys with 
reading skills but also to give opportunities to 
enjoy and discover new texts and ways of 
reading A Reading for Pleasure Pedagogy …

• To motivate the KS2 boys so that reading 
becomes a social activity, offering choice and 
variety. A Reading for Pleasure Pedagogy…



Outline

The Reading Diet Aim-To provide opportunities throughout the extended school 

day to support the boys with reading skills but also to give opportunities to enjoy and 
discover new texts and ways of reading.



Staff training /CPD in reading 
skills and RfP (Teachers, TA’s and
Governors).



Reading Books- Books chosen to match the children’s interests. Classics and newly 
published books sourced from book awards and recommendations, phonetically decodable 
books and high interest low reading confidence books.



KS2 Twitter Book Review Club- Every Friday, the KS2 boys arrange a 1 minute book 
review session which is posted on Twitter.

Reading Reviews- The KS2 children have decided to create a Book 
Review Journal which is taken home by a child each night and a book 
review is completed. It is kept on the class bookshelf for children to 
read for recommendations.



Reading Challenges/ Reading Journals- Termly “Reading Challenges” are created and 
sent home for every child. They are optional, designed to encourage reading as a family and to 
give the children a choice in which challenges they wish to complete. The KS2 boys helped to 
create these reading challenges for Spring 2020.



Outdoor Reading- Pupil survey feedback indicated that children enjoy reading outside in 
the fresh air.  We started to develop this area by asking the KS2 boys which books/texts they 
would enjoy reading outside. We purchased the books and now have an area of the playground 
designated to outdoor reading. Weather permitting, classes read outdoors as often as they can. 
The KS2 boys have identified this an area that they wish to develop further.



Book Shop- Books are sold significantly below the RRP and are chosen based on the 
children's interests- influenced by the pupil voice surveys. Book shop vouchers are awarded to 
children when completing book challenges/competitions.



#mayflowermakesreadingrock- A portal for the community to share reading



Community Reading Events- Working together with the local community to support 
reading.



Reading Areas- Comfortable reading areas in classrooms and in the shared areas around the 
school, as inspired by the pupil voice surveys. Kick your shoes off, curl up and enjoy a book of 
your choice!



Impact: Example Child A and Child B 

Cognitive Processes- Child A (Year 4 boy) over the past 6 weeks has increased +6 months reading 
attainment and is now reading at a 7 year olds reading attainment. Child B has a reading age of 12+.
Affective Processes- Child A and B actively join in each week with the KS2 Reading Review Twitter 
Club- taking home books to review together with their brothers and sisters so that they are  
prepared for the camera on Fridays. Child A requested to take home Beowulf after we had read it as 
a class novel because “I want to read it to my mum. She will be so proud of me!” Child B often 
reviews 2 or 3 books at a time! Child B does now identify himself as a reader and has discussed with 
me how he prefers to read “in his head” rather than read aloud as a class.
Behaviours- Child A now requests (instead of being asked) that he reads to his teacher every day. 
He is thrilled that the new KS2 high interest, low confidence books area  is available- with  coloured 
pages so that he doesn’t need to use his overlay. He enjoys reading the short chapters and always 
keeps his book in his toolkit “just in case”. He recently said,
“I really love to read. These books are so awesome. I like the short chapters. They are really funny 
too! Can I read a bit to the class?” 
Child B suggested that the KS2 boys create the Spring Reading Challenges saying,
“We think we should choose the challenges because we are the ones that do them! We know what 
types of things that we like to do and what we like to read. We want them to be fun, but not take 
really ages to do and we’d like the challenges to be the same for everyone, then we can do them 
with our brothers and sisters”
Both boys encouraged their friends to work alongside me to design the Reading Events calendar.



Reflections on impact the TaRs research had on practice

1. Knowledge of Children’s Reading Practices The project has demonstrated to me that before 
you can begin any kind of development in RfP, you must have a secure knowledge of the 
children’s reading practices. It is imperative that you know the children and their likes/dislikes 
and preferences for reading. It was in some cases an eye opener when reading the pupil voice 
surveys, that some practices that we do as adults, wanting to help children with reading- are 
actually demotivating them from wanting to choose and enjoy reading. It has been so 
important to lead staff CPD on how children read and RfP practice.

2. RfP Pedagogy From the research that this project has involved, after securing knowledge of 
children’s reading practices, you can begin to develop the RfP pedagogy. It is about knowing 
the children, knowing the books/texts/genres that the children want to read and designing 
into the curriculum, how you can make RfP happen. On reflection, I feel that giving the 
children the opportunities to discuss and choose and have some self-regulation about their 
reading is key. 

3. Reading Teachers : Teachers who Read and Readers that Teach After leading 2/ 6 (so far) OU/ 
UKLA Teachers Reading Group meetings, where on average 35 teachers have met to discuss 
reading, it has made me reflect upon myself as a Reading Teacher. It has opened up 
discussions and reviewed patterns of reading that we all face as classroom teachers. It is 
wonderful to work collaboratively to discuss and put into action steps to support readers and 
promote research based RfP.



OU/UKLA Plymouth TRG.



Next Steps…

• To discuss with the whole school staff “The Rights of A Reader”.

• To work together with the KS2 boys to develop the Outdoor Reading areas.

• To continue to support the KS2 Book Review Twitter Club and to expand it to a YouTube 
channel and an online blog.

• Pupil voice reading surveys each term.

• To invite more  visiting authors and to invite authors to send books for KS2 to review.

• To continue to work together with the children  to create the termly reading challenges 
and to design the community events.

• To continue to read children's literature, to read the online reviews, to follow the book 
awards, to continue to lead the OU/UKLA TaRs group and attend the OU/UKLA 
conferences.

• To participate in events such as reviewing online books/websites together with the KS2 
children.

#mayflowermakesreadingrock @evevollansMCA


