
I’m Listening!!!

The Pleasure of Reading Aloud                                                    Tim Harman



Context
I am a retired teacher volunteering with a small charity, Dorset Reading 
Partners, which aims to nurture children’s reading skills and abilities. 

I see six Year 3 children in a one form entry village primary school for 
1:1 sessions of about 30 minutes each week. Our sessions include 
reading, games, conversation and laughter!

The next slide is my desk ready for another day’s action!





I loved being read to as a child and escaping to all those magical worlds 
of adventure at home and in far flung or imaginary places. I can’t think 
of being without a book by my bed, a book by my chair and at least a 
couple of books on the shelf waiting to be read. How impossible I 
would be without my books!!

Here is one of my favourite places 
to enjoy reading and I wanted to 
encourage children to see the 
potential for enjoyment in their 
own reading.



OU Research Inspiration and Rationale

Evidence suggests that reading aloud

is intrinsically valuable, that it gives

children access to more complex texts 

and vocabulary and influences children’s

perceptions of the pleasure to be found

in reading. This led me to select the Reading

Aloud element of the OU four stranded 

Reading for Pleasure pedagogy (Cremin et al.

2014) as my focus. 



Aims
I selected three children for my reading aloud development work.

1. First is a competent reader who told me he doesn’t enjoy reading –
my aim was to inspire him to read a wider variety of texts and to 
increase his enjoyment in reading.

2. Second is an enthusiastic and knowledgeable child who is a weak 
reader receiving considerable intervention – my aim was to ‘open 
the door’ to texts which were above his own current reading ability 
but well within his intellectual grasp, and thereby show him what is 
achievable as his ability to read independently develops.

3. Third is an average reader lacking confidence – my aim was to 
improve that by reading more challenging texts and inspiring her to 
read more widely herself. 



Outline
1. I took more direct decisions in selecting texts for my

first reader on the basis he may limit his choices to familiar 

topics. I wanted to ‘mix it up’ for him to see if he would

take the bait. Here are two of the books which I read to

him. He loved the Roman history in which

he already had an interest. The poetry was

a departure for him and a pleasant surprise!



2. My second reader and I made joint decisions

about book choices. He was already 

knowledgeable about Roman history and loved

the handbook. The poetry was a departure

for him and he loved the

rhyming, silliness and fun! 



3. My third reader made her own choices of books

for me to read to her.  Through the Cat-Flap had ‘too 

much about the family and not

enough action’ but she loved the

poetry in ‘Lunch boxes don’t fly’

resulting in many re-readings

and some shared reading. She also

chose a book of short stories by 

primary pupils and ‘can’t quite say why I liked

it but I did’.



Impact
Reader 1



Reader 1

What I observed: An increased interest in books which aren’t only about 
cars! He really enjoyed the poetry, tried to guess and discussed  what might 
happen at each turn of Horrid Henry’s antics and talked about the magic of a 
short story about a birthday present – you never know what it might bring!

The Teaching Assistant said: He now reads more independently and without 
so much prompting.

He said: “When I wake up I grab one of my books and  I used to just look at 
the pictures but now I read about the pictures. When I start reading I keep 
going. I think I will go to the library more often this year – last year I wasn’t 
so keen. I’m going to take part in the Summer Reading Challenge at the 
library”.



Reader 2



Reader 2

What I observed: A fantastic tale had potential but was too long to 
retain attention; reading about the Romans really captivated and 
allowed the reader to display his existing knowledge and to discuss 
weapons and soldiers’ training. He enjoyed The Great Egyptian Grave 
Robbery which gave rise to much discussion – ‘what’s a soul?’

The Teaching Assistant said: He sticks to topics he knows he likes and 
has increased his Reading Age by about 2 years in the last 10 months.

He said: “It’s a little bit weird being read to but I like it. Reading’s 
important to learn and I like reading a bit more now than I did at the 
start”.



Reader 3



Reader 3

What I observed: She was initially cautious about my reading to her 
but she soon became comfortable and enjoyed the poetry in particular 
as well as some short stories written by primary pupils which generated 
plenty of discussion. The poetry developed into a request for shared 
reading and repetition of her favourites. She loved that!

The Teaching Assistant said: She enjoys reading and being read to has 
helped with her confidence and comprehension.

She said: “Being read to is good – I like it. At the beginning of the year I 
thought reading was ok – now I love it”.



Reflections on Impact the TaRs research had on practice

I will include Reading Aloud now in my future practice. 

It has expanded the activities I can include with my readers.

It can be one helpful motivator for weaker, less confident and reluctant

readers.

It has made me a better and more versatile

volunteer reading partner.

It’s been fun!



The last word goes to one of my readers!


