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Context  

 

I am a third year student at Edge Hill University. During my 
final professional practice, I was placed in a two-form entry 
school in Cumbria. I was in a year 3 class of 28 children. 
Every morning, the children read for fifteen minutes.  
However, they were not motivated to read for pleasure.  

Poetry is a passion that I discovered during my secondary education.  Therefore, I 
was eager to use this reading for pleasure project to develop my passion for 
poetry further and impact on the children’s love of reading.  I aimed to develop a 
reading for pleasure pedagogy that promoted the sharing and discussion of poetry 
in my year 3 placement class. 

OU Research inspiration and rationale 

As highlighted by the Teachers as Readers research (TaRs) undertaken by 
Cremin et al., 2009, 2014, reading aloud is one of four key pedagogic 
practices which impact significantly on children’s reading for pleasure.  
Reading aloud sits alongside independent reading, creating social reading 
environments, informal book talk, inside text talk and recommendations as 
a key pedagogy in building positive and reciprocal reading communities.   

The TaRs research explores how developing a reading for pleasure 
pedagogy can engage reluctant readers, encouraging them to share and 



talk about books (Cremin et al, 2009, 2014).  Poetry is a form that can be 
accessed and appreciated by children of different abilities and ages.  The 
placement class I was working with claimed to have had little experience of 
poetry previously, so I was enthusiastic to create an inclusive classroom 
culture that introduced increased exposure to this style of literature. I 
selected a wide range of poems and poets ‘introducing children to a wide 
range of poetic forms’ to explore language and find poetry styles that 
enthused them to also read aloud’ (Centre for Literacy in Primary 
Education, 2017, 2018:9).  I also wanted to give the ‘children the 
opportunity to reflect on poems and offer interpretation allowed for a 
personal response, promoting engagement’ (CLPE, 2017). 

The TaRs research stated that developing an effective reading for pleasure 
pedagogy is dependent upon the teacher’s attitudes and knowledge of 
literature and the children’s interests. (Cremin et al, 2009, 2014). As poetry 
is a personal passion, I felt I was enthusiastic to share this with the 
children, and I understood the impact poetry can have on developing a love 
of literature. 

 

Aims 
 
I wanted to: 

- share with the children a wide range of poetry forms from different poets; 
- give children the knowledge and vocabulary to discuss different poetry 

techniques, whilst encouraging them to reflect on the literature, 
encompassing their emotions and opinions; 

- develop a shared reading community, built upon a love of poetry, 
encouraging children to share their favourite poems with peers. 

 

Outline  

Initially, I created a ‘Christmas Poe-Tree’ display.  I shared one of my own 
poems to introduce the project. I wrapped 24 poems up and hid them 
around the classroom to create a poetry advent calendar. The children 
were immediately intrigued and there was a buzz of excitement when we 
searched for the next poem. While all of the poems were Christmas 
themed, I had carefully selected poems by a variety of poets and different 
forms of poetry so that the children were exposed to a broad range of 
poetry. Each poem had a numbered tag attached with a discussion prompt 
to encourage children to question, respond and discuss their opinions of 
the poems. The poems were displayed on the interactive whiteboard, 
allowing children to reread and discuss the poem. Time was given for 
children to discussing their likes and dislikes and answer the prompt 
questions. 



 

 

Poem 24 was a poem that I wrote myself, outlining the fun that we had as a 
class over my first 5 weeks on placement. This was given as a present to 
the children at Christmas, as a prompt to share their advent poetry 
experience at home.  

 

In addition, my class assembly explored the celebration of Advent. The 
children were excited to share our ‘Poe-Tree Advent Calendar’ approach, 
collectively performing a poem for the whole school. Their enthusiasm for 



performing the poem resulted in the idea that, after Christmas, children 
should have the opportunity to read poetry books, select poems they enjoy 
and to perform these to the class. 

After Christmas, I asked the children if they would like me to continue 
reading a poem every day and it was a resounding yes. I chose poems 
from poets they had shown interest in, such as Roger McGough, while still 
exposing them to new poets and poetry forms. Children were eager to 
discuss the different poems, using terminology they had learned 
previously.  

I had noticed that both the class and school library were full of untouched 
poetry anthologies and I was determined to get them off the shelves. While 
children were initially reluctant to perform poems, as their experience and 
love of poetry grew, I was able to suggest to the children that if they found 
a poem they wanted to share, then I would read it to the class. This was 
extremely popular, but after only a short while, the children were desperate 
to perform the poems that they had found themselves, sharing why they 
liked them. So many children wanted to do this, that we created a sign-up 
sheet and time was set aside to hear a few performances every day.   

Impact 

The impact of the project has been wide-ranging. 

• Children are now borrowing poetry books from school to read at lunchtime 

and at home. They have received them as gifts from family and are sharing 

anthologies which belong to parents and grandparents in school. This 

demonstrates that poetry dialogue is occurring both within and beyond the 

classroom. 

 

• While fifteen minutes every day was previously allocated to reading, the 

children seemed disengaged. Since the poetry buzz, children 

independently read anthologies and whilst practising poems to share with 

their peers, I heard them recommending books and poems to their friends. 

It has particularly encouraged reluctant readers, as they have been able to 

read the same books as their peers. 

 

• ‘A poem a day’ turned into ‘as many poems as we could squeeze into a 

day’, with children not only eager to perform poems during their morning 

time, but also during any spare time throughout the school day. 

 

• Children began to write their own poems, imitating famous poets. Many 

have begun writing journals, collating ideas taken from poems. This may 

have been influenced by the inclusion of my own poetry (on the Poe-Tree 

and giving them Poem 24 as a Christmas present). 



 

Poetry Questionnaire Results 
 
In order to document the impact of this project, I conducted a questionnaire before 
beginning to gain insight into the children’s knowledge of poems and poets, as 
well as their attitudes towards poetry. The majority of children struggled to 
complete the before questionnaire as they did not know what a poem was, and 
none knew what a poet was. Following the project, children were able to identify 
different forms of poetry and their features, alongside reasoning why they liked or 
disliked a poem. 
 
Child 1 is a lower ability child. Child 2 is a middle ability child and Child 3 is a 
higher ability child. 
 
Before the project 
 
Child 1 
“I think poems are funny.” 
 
Child 2 
“I don’t know any poems or poets.”  
“I like poems because they are funny.” 
 
Child 3 
“There are books on the shelf called pet poems and silly poems by Jennifer Curry 
but I haven’t read them.”  
“I don’t like poetry because it is hard to rhym” 
 
After the project 
 
Child 1 
“I know Winter Winter, The Night before Christmas, The Sky Exploded and 
Needles.”  
“My favourite was Roger Mcgof.”  
“I like the silly peoms book because they are so funny my head almost 
ecsplowded laphen!” 
 
Child 2 
“I know a poem called My Pony, another called Mice and Friendly Matches and 
School.”  
“Poets I like are called Tony Mitton, Rose Fleman, Roger Magoth and Dave 
Ward.”  
“I like poetry because it has riming words. I enjoyed the Chrismas calindar 
because we got to find different types of poem like a shape poem or haku. I have 
read 2 of my favrite poems in front of the class.” 
 



Child 3 
“My favourite poems from the advent calendar were called Needles, Tree and 
Winter Winter.”  
“I have actually read some of the Jennifer Curry books now and Waiting for the 
Bell is a poem I really like!”  
“I like poetry because it can be funny. We learned about haikus and shape 
poems, some poems ryme and some don’t. We had an advent calendar where 
every day we picked a poem according to the date and we spotted things like 
ryming words and alliteration which was really fun! I loved choosing and reading 
my own poems out loud and hearing other people’s every day.” 
 
 
There is also a SEN child in the class who did not know any poems or poets 
previously. As a result of this project, she recalled that she liked ‘Winter, Winter’, 
and that ‘Tree’ and ‘Needles’ were shape poems which she enjoyed looking at. 
Despite having a low reading level, she told me that she loved poems very much, 
especially ones that repeat so that she can shout back. She also liked hearing 
poems, especially when she had chosen them herself.  
 

 

Reflection on impact the TaRs research had on practice 

The children’s passion for poetry was developed over the course of the 
project. By exposing the children to a range of poems by different poets 
and giving them the opportunity to listen to poems read aloud and read 
their own selected poems, we were creating a community of readers and 
developing positive attitudes to reading. In addition to learning about 
different poetry forms and techniques, children related poems to their own 
lives and reflected on different forms of poetry that they liked to read. TaRs 
found that ‘teachers with weak subject knowledge are not in a position to 
support children adequately in making their own reading choices and 
choice and recommendation are important for all readers’ (Cremin et al., 
2014).   I believe my knowledge of poetry allowed me to confidently select 
different poems that children would enjoy. 

It was evident that children were motivated to read and write poems as a 
result of being exposed to poetry, discussing poems regularly and sharing 
them aloud as a class. This has led me to reflect on the impact this project 
could have on children’s comprehension and writing of poetry.  I aim to 
further explore the impact of informal exposure to different forms of poetry 
and poets that may positively influcence children’s writing. 

In the future, I think this project could be extended to create a poetry 
performance night in which children would perform poems for parents.  
Consequently, this would further strengthen the home-school literacy link.  



The Centre for Literacy in Primary Education state that ‘school events or 
competitions give children the opportunity to communicate their 
interpretations and express themselves, whilst allowing them to ‘rehearse 
and polish performances’ (2018:5). 

Ultimately, I am overjoyed at the positive impact this Reading for Pleasure 
project has had on developing enthusiasm to share read aloud poetry. 
Establishing the daily sharing of poems has created an appreciation for 
poetry and a classroom culture that celebrates reading for pleasure as an 
integral part of the school day. 
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