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CONTEXT

I am a BEd student at 

the University of 

Hertfordshire and have 

recently finished my 

second year of training. 

Whilst on placement in an EYFS 

classroom,  I spent time observing 

the reading habits of the children 

and noticed there was a lack of  

desire to read.  In addition, the 

designated ‘reading area’ was very 

underused. 

My aim was to create an immersive reading 

environment throughout the setting, where children 

were excited about books and were comfortable to 

read and share in a range of different spaces.



OU RESEARCH 
INSPIRATION 
AND RATIONALE

The Teachers as Readers (TaRs) 

research (Cremin et al., 2014) 

highlighted the importance of 

teachers having a strong 

understanding of both the classroom 

reading environment and of children’s 

reading practices.  Engaging spaces 

can entice children to read, whilst the 

knowledge of where and why they 

read can help teachers develop 

classrooms that nurture Reading for 

Pleasure (RfP).



To observe the reading 
habits of the children 
in an EYFS classroom 
to better understand 
how they interact with 
reading in the 
classroom 
environment.

To adapt the layout of 
the classroom to 
encourage RfP in many 
different spaces.

AIMS



OUTLINE

The TaRs research 
inspired me to 
create a map of 
provision in the 
classroom, plotting 
when, where and 
why children were 
reading. This allowed 
me to better 
understand their 
reading habits within 
these spaces.

This prompted me 
to change the way 
books were stored 
and displayed 
within the 
classroom, to show 
that reading can 
take place 
anywhere, any 
time.



IMPACT
• Through changing the whole classroom environment to 

embrace books, I noticed that over time children were 

interacting more positively with reading; freely choosing 

to do so more often and enjoying RfP.

• After completing another study of classroom reading, I 

returned to my original map, which had showed very 

little engagement with reading for pleasure or purpose. 

My findings showed a significant increase in children 

reading through the day.

• The class teacher and I discussed her views on the new 

opportunities for reading in the classroom.  She had also 

observed an increase in children’s motivation to engage 

with books. 

• Children who had rarely been observed reading during 

their own choosing time had begun using the new spaces, 

accessing books and enjoying their reading experience.

• Overall, the class showed more motivation to read and 

share these experiences with their peers and with adults.



The TaRs research has 
inspired me to think 

carefully about provision 
within my classroom. 
Through creating a 

reading environment that 
promotes RfP in a range 

of areas, such as 
outdoors, in role-play 

areas and in small ‘nooks’ 
in the classroom, I have 

observed a positive 
impact on children’s RfP.

I now have a 
better 

understanding of 
space, how it is 
used by children 
and how I, as a 

teacher can 
better engage 

young readers in 
finding joy in 

reading.

Moving forward in my training and career, I will be 
mindful of the dynamic of my class and their own 

reading backgrounds, so that I can continue to 
engage my class in reading, developing a classroom 

ethos that promotes RfP at every possible 
opportunity.

REFLECTIONS ON THE IMPACT OF 
THE TARS RESEARCH ON PRACTICE


