
B O O K  S P E E D  
D A T I N G !
EMILY JAMIESON 



CONTEXT

• I am currently at the end of my second year of studying a Bed (Hons) Primary 
Education degree at the University of Hertfordshire. 

• Whilst on my most recent 10-week placement in a Year 5 class, I found that 
most children would change their books frequently, without completing 
them, as they found their current reads “boring” and “uninteresting”.

• As a result, independent reading time featured children who were reluctant 
to read and unenthusiastic, as they had limited opportunities to explore and 
discover a variety of books that could increase their interest and enjoyment. 

• The class teacher was trying to encourage Reading for Pleasure in her class to 
increase enjoyment, and thus increase children’s reading attainment.



OU RESEARCH INSPIRATION AND 
RATIONALE

• After observing the lack of enjoyment for reading in school, I proceeded to read 
Tell Me (children, Reading & Talk) and the Reading Environment by Aidan 
Chambers, 2011, as well as other articles on the Research Rich Pedagogies website 
(drawn from Cremin et al. 2014). These fostered an interest to introduce the TaRs 
rationale in school. 

• The Reading for Pleasure Pedagogy research encouraged me to provide 
opportunities for informal book talk; in which book recommendations can take 
place, in order to promote motivation to read new books.

• Moreover, the TARs research also encouraged me to widen my book knowledge to 
make customised recommendations to particular children, widen children’s 
repertoire of books and foster a community of readers. 

• At university we were introduced to the idea of ‘inside text talk’ highlighted by the 
TaRs research, in which we would discuss and recommend books to each other. I 
found this beneficial as I was able to broaden my knowledge of texts. Some of the 
material I read transpired to become favourite reads, which I would not have 
known about except for this opportunity for book talk. 



AIMS

• To involve all children and adults in regular book talk; discussing their 
interests, recommendations and the reasoning behind these.

• Explore a wide range of texts, and inspire children to read books that 
they may not have considered previously. 

• Improve children’s knowledge of books, to find texts that foster an 
enjoyment of reading.

• Encourage adults, including myself, to read more frequently to share 
their book recommendations. 



OUTLINE

Initially I began exploring a variety of children’s literature, starting with the 
Carnegie and Kate Greenaway awards’ shortlists, in order to broaden my 
book horizon, and be able to provide tailored book recommendations:
• https://carnegiegreenaway.org.uk/greenaway-current-shortlist.php
• https://carnegiegreenaway.org.uk/carnegie-current-shortlist.php

See below for some of my favourites!

https://carnegiegreenaway.org.uk/greenaway-current-shortlist.php
https://carnegiegreenaway.org.uk/carnegie-current-shortlist.php


OUTLINE

• On Monday and Tuesday each week children were given 15 minutes during the 
beginning of their independent reading time for ‘Book Speed Dating’. 

• On the first day half the class sat at the tables, waiting to receive their ‘dates’.
• The other half were invited to bring in a book that they had recently read, and sit 

opposite one of their peers (2 people per table; one sharing a book and one 
listening).

• A stop watch was placed on the board and pupils had one minute to share their 
thoughts on the book they have brought in. This involved a range of ideas from 
storyline, characters, setting, likes and dislikes.

• At the end of this time, each child received an information sheet to fill in on the 
iPads, making a note of their thoughts and feelings towards the book.(Ipads were 
used to keep the recommendation list safe; easily re-accessible)

• This was repeated multiple times, so each child who brought in a book was able to 
delve deeply and share their thoughts on the text, and the other pupils were able to 
widen their repertoire of books.

• The following day the two groups of children swapped jobs, so every child was able 
to participate in a book talk, and every child was able to explore new books.



Some examples 

from children in 

the class:



OUTLINE
• At the end of these sessions, I also participated, bringing in current reads 

from home to recommend and share with the children, leaving them in 
the classroom for them to further explore.

• This became a weekly practice; an established part of the classroom 
routine during the time I was on placement. Rarely a day went by where I 
didn’t hear children discussing their current reads with each other. 

• The class teacher also emphasised how she would continue this activity 
after I finished my placement, as the children ”had so much fun” doing it. 

• At the end of the placement, I gave each child a book recommendation 
list as a thank you present. I created these using their feedback sheets 
from the speed dating , picking out every child’s highest 
rated recommendations and including some 
similar texts to their preferences. 



THESE WERE SOME COMMON 
FAVOURITES:



IMPACT
• Independent reading time was much more productive, the children seemed 

immersed in their books, and a wider range of texts were actively read.
• An increased pleasure in reading.
• Pupils frequently approached me during breaks and lunch times to discuss the 

books they were reading and suggest that I read them, showing increased 
passion and excitement.

• Positive feedback from parents about their children wanting to explore new 
books, and wanting to read these to their family.

• Knowledge of books and authors improved as they were introduced to books 
they had not heard of – reading books from a variety of authors, genres, fiction 
and non-fiction. 

• My knowledge of children’s literature has significantly improved from my own 
reading and recommendations from children.

• Quality of discussion improved – children were able to give reasons why they 
enjoyed the books.



REFLECTIONS ON IMPACT THE TARS 
RESEARCH HAD ON PRACTICE

Prior to engaging with the TaRs research, I did not realise the significance that 
book talk and sharing recommendations could have on widening children’s 
knowledge of books and encouraging the exploration of authors and genres 

that could encourage an enjoyment of reading. 
Since furthering my understanding of this, I am inspired to continue exploring 
a range of methods to increase discussion around books, to support children’s 

repertoires, alongside expanding my own knowledge of texts. 
As I embark on my third-year placement and further into my NQT year I will 

work to create a reading for pleasure culture in my class and across the 
school, by implementing ‘Book Speed Dating’ and furthering this to create a 
library full of pupils’ recommendations, in order to establish lifelong readers. 


