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Building the Haimo Library, and a Reading 
Community! 

 

Context 

I am Assistant Headteacher (KS2), English lead and Year 3 
teacher at Haimo Primary School in Eltham, South East 
London. 

Our last Ofsted report included in its recommendations that we ensure, ‘progress 
in reading is further enhanced through better provision in the school’s library.’ 

With this in mind, I set about considering how to use this improvement point as 
an opportunity to encourage Reading for Pleasure, improve community links and 
improve our attainment in reading. 

OU Research inspiration and rationale 

The Teachers as Readers (TaRs) research project (Cremin et al., 2014) explores 
the important role of relationships between children, teachers, families and 
communities in influencing children’s wish to read.   

As our school development plan (SDP) includes: 

 developing the library to ensure it is a vibrant and productive environment 
in which to inspire children read more 

 to raise attainment of reading 

 to continue to develop highly successful strategies for engaging with the 
vast majority of parents/carers in partnering with the school so that their 
child’s learning is maximised 

I feel that we have been developing a reading for pleasure pedagogy which 
centres on improving our social reading environments and building reading 
communities within and outside our school. 
My reading suggested that environments which support Reading for Pleasure 
often include: 
• a relaxed, informal ethos; 
• an attractive, invitational space; 
• a range of texts that tempt the children; 
• child involvement and ownership. 
 
With this knowledge of the preferred environmental conditions for reading, I set 
out to create a new space for Reading for Pleasure and a reading community 
which would include children, staff, parents and community members. 
 

Aims  

My aims were: 

 to create a social reading environment; 



 

 
 

 to create a reading community that is reciprocal and interactive; 

 to raise the profile of Reading for Pleasure in school. 

Outline 

Raising the profile of Reading for Pleasure is a priority for our school and the opportunity 
to create a new library was the perfect springboard from which to do so. I wanted to 
create a social space which all members of the school community could take ownership 
of, thus fostering links between children, staff and parents/carers. To achieve this, I 
wanted to include each part of the community in every step of the process. 

To do this: 

 I asked staff and pupils to join the working party. 

 We held half termly meetings to assess the work so far and plan next steps. 

 Using the school’s newsletter and social media, I asked for parents/carers and 
members of the local community to support us (volunteering, time, books etc.). 
 

 
 

 I researched and sourced an electronic library system. 

 I sent out a Twitter appeal for book donations and arranged a drop off point at our 
local library. 

 I arranged for children from the working party to visit Waterstones books shop in 
Greenwich to choose new books for the library. 

 Working alongside the premise’s manager, I 
arranged for a partitioning wall to be built to 
separate parts of the library space to create 
dedicated reading area. 

 The working party set up the lunchtime library 
club where staff, children and volunteers 
catalogued, sorted and arranged books.  
 

 
 

 Led by one of our support staff, children created artwork and revamped the 
bookcases to enhance the environment. 
 



 

 
 

 

 

Impact 

Although this is still a work in progress, it is already evident that working together 
to create an inviting and social reading environment has increased the number of 
children and adults Reading for Pleasure in our school and local community. 

 

As all staff have been involved in cataloguing and organising the library, they are 
now more aware of the range of children’s books available to our readers and are 
reading new texts. Staff are recommending books to each other and to children in 
their classes. 

 



 

 
 

One Year 3 teacher summed up the importance of this when she said, “I have 
read books that are written by authors I have never heard of before. These 
contempory authors are writing the books that my class like to read and so I can 
now discuss books with them both inside and outside of lessons.” 

Asking parents/carers to become involved has meant that they are casually 
engaged with more informal book-talk with their children: parents/ carers and 
children are discussing favourite reads and preferences.  This has led to the 
sharing of personal reading journeys.  We have received some of these 
favourites as wonderful donations:  Winnie the Pooh, The Hobbit and Alice 
Through the Looking Glass just to mention a few. 

Child A told me, “I thought Winnie the Pooh was a cartoon. I didn’t realise it was 
one of my dad’s favourite books. We read it every night now.” 

Some of our volunteers have also asked to continue to be involved in the library 
when it is complete, offering to work as librarians but also to come and use the 
environment to share books with the children and even set up a book club.   

One of the most joyous parts of the process has been including the children in 
the selection of books for the new library and designing the room. Gone are the 
tables and chairs; in are toadstools and beanbags. There is a real feeling of 
ownership – the pupils know there are books in our school library that are 
available and appeal to them.  Our school library is a place created for the 
children by the children (and our school community). 

Reflections on impact the TaRs research had on 
practice 

Using this opportunity, building a new school library, to develop a community of 
readers has had a huge impact on Reading for Pleasure both across the school 
and in homes.  

Teachers’ knowledge of children’s literature and of children’s reading preferences 
has increased.  A number of our staff now identify themselves as ‘readers’.  This 
is important because rediscovering the satisfaction of reading will improve 
teacher confidence, understanding and continued pleasure in reading.  This will 
in turn impact on the children.  As the TaRs research states, ‘increased 
knowledge of children’s texts was frequently accompanied by an enthusiasm, 
which they passed onto young readers; as a result, reciprocal recommendations 
occurred in many classes where children and teachers recommended texts to 
each other and then discussed them…The power of this reader-to-reader support 
cannot be over-emphasised’ (Cremin, et al., 2014:66).   

In the discussions between adults and children about reading preferences, 
practices and histories, real reading is shared and celebrated.  This informal 
book-talk is reciprocal.  The children have an equal relationship with the adults or 
as Cremin, et al. say, we are becoming more appreciative of ‘the significance of 
readers’ identities’ (2014:87). 

Creating a new library at Haimo Primary School is helping to create a community 
of readers, who discuss, recommend and share a range of literature. This was 
certainly not the case a year ago! 



 

 
 

Next steps 

So what’s next for us?  We need to get this room finished!   By this, I mean get 
the room to a place where we can start to use it to its full potential – as the heart 
of Reading for Pleasure. The project will never truly be finished as we continue to 
build upon what we’ve learnt, create growing relationships and refresh the library.  
However, our immediate next steps are to plan and hold our grand opening – a 
chance to celebrate the hard work of the whole community and encourage use of 
the library.  After that I will continue to work with the working party to plan events 
etc. - to take full advantage of our social reading environment. 

 


