
 

 
 

 

The Box of Delights - a Book Club for Fluent 
Readers 
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Context                                                      

 

 

Sandringham Primary School is a four-form entry school in Forest Gate, East London.  We are 
constantly striving to develop a Reading for Pleasure culture within our school to support positive 
outcomes, the wellbeing and reading attainment of our pupils.  

This year, as Literacy Lead and Assistant Headteacher, I have worked alongside Simon Lambert 
(our animation specialist) at Sandringham to facilitate a Year 5 book club. 

OU Research inspiration and rationale 

We understand the importance of the need to develop a Reading for Pleasure (RfP) 
pedagogy to support our pupils and have used Professor Teresa Cremin’s research 
findings (Cremin et al., 2014) to explore:  

 social environments; 

 informal book talk;  

 the allowance of time and space to develop reading communities that are 
reciprocal and interactive. 

I was interested in the Open University research into extracurricular reading groups ‘where 
space and support for choice and conversation about texts’ was seen to be crucial (Cremin 
and Swan, 2016) in developing RfP.  I wanted to explore how to create a social reading 
environment which might participate in ‘spontaneous inside-text talk; child-initiated 
conversations about texts and reading’ which were seen by Cremin et al. to contribute to 
‘informal, yet supportive reading environments’ (2014).  

Out of our work in school, we began to identify an area which required some thought: some 
of our engaged key stage 2 children found the selection of the next read challenging. They 
were being unadventurous in their choices - great books were being ignored. This 
discovery made us begin to consider how staff, the environment and peers can support 
children in making more experimental book choices – take the leap into unknown genres 
and authors. 

We were keen to introduce our upper key stage 2 fluent readers to challenging texts that 
they might not have picked up off the shelf. We wanted to see if an informal book club 
could support first experiences with a classic novel.      

 

 

 



 

 
 

 

 

 

 

 

 

 

 

Aims  

Our aims were to: 

 facilitate an informal book club;  

 explore a challenging text, helped by the support of the group and enriching 
experiences; 

 extend readers’ book choices and encourage risk taking; 

 share personal reflections of each other as readers along the way;  

 provide time for independent reading; 

 create a flourishing book club after the initial experience with children! 

Outline 

 

I wanted to entice pupils with a bit of mystery, so… pupils 
found clues in their trays inviting them to a meeting place.  
Over the following week more clues drew the children in; 
books were delivered to them with a note from the 
mysterious ‘K’.   

 

 

 

 

At this point, the group decided they should read the book together…the reading club had 
begun! 

Children read chapters at home at their own pace.  

We shared snippets that we had enjoyed out loud.  The children each had a blank scrap 
book, but we were careful not to direct their use of this.  We didn’t tell them how or if it 
should be used.   

Alongside the text, we used the BBC episodes to set the context of the novel and support 
puzzling parts                                                         

They all turned up! 

We chose The Box of Delights by John Masefield, and we used the BBC 
series and the theatre production of the novel at Wilton’s Music Hall to enrich 
and support the children’s experience of the book. 



 

 
 

Finally, some theatre tickets were delivered anonymously. 

 

 
 
 

 
 
 
 
 

 
 

  

  

We saw a magical 
performance of Box 
of Delights just 
before Christmas. 

“I didn’t like reading 
before, but then I was 
chosen, and it made 
me feel enthusiastic.” 



 

 
 

Impact 

 By sending clues, we created a buzz and a sense of mystery for the eight children 
involved; the mysterious messages from ‘K’ drew them into the book. 

 

 

 
 

 Unexpectedly, this seemed to encourage empathy with the main character (Kay) in 
the book – the children felt that they had a relationship with him. 

 Although everyone had different reading habits and preferences, we soon realised 
that everyone’s opinions had value and were insightful.  Children noticed things 
others had missed.  They shared their questions and predictions. The informality of 
these sessions allowed everyone to feel at ease because no judgements were 
being made. 

 Over time, pupils began to take ownership of the book club; they suggested 
activities for the next session, and it became more informal (we started to eat lunch 
together to increase the time we had for reading). 

 Pupils made links with previous books we had read, in this case, The Lion The 
Witch and the Wardrobe. 

 Children were fully engaged with the book.  One group member expressed feeling, 
“Like I’m in the book.”  This was at least partially due to the range of approaches 
and visual support that was woven into the sessions. 

 Reading aloud as a small group was really important because group members 
interpreted the text, grasped authorial intent and style and this is something we 
find challenging in more formal sessions. 

 In terms of myself, working alongside another colleague to facilitate this group was 
valuable because we were able to learn from each other’s strengths. 

 

 

“I read more fiction, I’m not 
afraid.” 

“I liked seeing new books I’d never 
have found on my own - I liked the 

clues and finding out…” 



 

 
 

Reflections on impact the TaRs research had on practice 

Over the term, we could see the impact that informal book talk was having on the group; 
the readers were becoming more curious and freedom to express these curiosities allowed 
them to be more open to others’ interpretations and ideas.  The interactive nature of the 
sessions allowed the children to build ideas over time – to change their minds and 
opinions, to revise thoughts on characters, motives and the plot of the story.   

Being a facilitator rather than a leader, really helped me because I was able to step back 
and observe group members taking more control over their reading decisions.  The TaRs 
research found that ‘Teacher involvement and interest in the talk were key to effective 
practice’ (Cremin et al., 2014:97).  Over time, this research found that as children are 
encouraged to talk to one another about their reading, more spontaneous talk emerges, 
and this is more often child led (Cremin et al., 2008). I believe that this sort of talk was 
developing in this reading club. 

After completion of the first text, the group wanted to continue, and they took responsibility 
in choosing from a selection of books.  The children were more open to considering books 
which are not in the public eye.  They understood that a broader range of books can offer 
them something.  When selecting texts, they commented: 

“This one will be full of adventure and good if you like science.” 
“This would be fun because it’s about under water and we are going swimming.” 

But the comment that for me made it all worthwhile, “When you start reading you don’t 
want to stop reading, you’re latched on. I’m looking forward to something like this in the 
future.” 

Plans 

We will continue to encourage and facilitate book groups with our fluent readers in school 
and hopefully involve new staff next year.  I would also like to invite an author/reading role 
model in to visit one of these groups.      

 
 

                           

 


