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Context

My school is a small 1 form entry primary, situated in a rural area of 

Merseyside. I taught within a Year 1 class, consisting of 28 mixed ability 

children. 

The school had clear strengths in English and Mathematics and this was 

reflected through the school’s outstanding results and dedication of the 

children and staff throughout.

The school offered guided reading sessions, 1 to 1 reading and text based 

units of work in English in addition to encouraging the children to take two 

books home every week to read at home. The school has outstanding 

library facilities. 



OU Research inspiration and rationale

The Following  OU Teachers as Readers (TaRs) strands inspired my project to encourage children’s enjoyment of 
reading as well as exposing them to a range of text types and genres through an interactive and collaborative book 
club. 

A reading for pleasure pedagogy includes:
◦ Social reading environments
◦ Reading aloud
◦ Independent reading
◦ Informal book talk, inside-text talk and recommendations

I wanted to ensure that collaboration was integral to my project and to afford children with the opportunity to share 
texts and engage in talk about books. I believed that this would encourage children to explore books that they may 
not typically engage with as well as giving them the opportunity to appreciate the views of others. This would allow 
children to engage with others  who have the same or contrasting  genre preferences or perhaps share same favorite 

books as themselves. 

Reading communities that are reciprocal and interactive. 

I also wanted to ensure that children were engaged within my Reading for Pleasure (RfP) project. From asking the 
children to complete the questionnaire, I established that there were a number of children within the class who were 
reluctant readers. When questioned further, the children explained that the main reason for this was because ‘it’s 

boring’ and thus it was clear that I needed to children’s perceptions of reading in order to engage them. To do this I 
incorporated a range of creative and practical activities following the focus text during each session, demonstrating to 
children that one text can hold huge potential. I further encouraged this engagement by ensuring that the focus texts 
differed in genre each week in order to cover all children’s interests. 



Although the school had clear strengths in promoting children as readers, 

on questioning the children about their attitudes towards reading, their 

knowledge of wider texts and the amount of time that they read for 

pleasure, it became clear that their experiences of reading for the sheer 

enjoyment were limited. This is common within primary schools. Kwek et al 

(2007) and Arts Council England (2003 cited in Cremin et al 2006)argue that 

this is often due to Curriculum demands and schools’ lack of time. 

◦ To continue to promote children’s enjoyment of  and engagement within 

reading outside of the English Curriculum. 

◦ To expose children to a variety of text types and genres.

◦ To encourage children to engage in book talk and communicate their 

thoughts and feelings surrounding different texts. 

Aims



Outline
I organised and implemented a weekly book club for my year 1 class which ran every 
Tuesday, after school, for an hour.  

Through the questionnaires, I was aware of texts that the children had already read as 
well as their particular interests and genre preferences (see below). As a result, I was 
able to tailor the club to suit each child’s interests and engage their interest in new 
texts. 

At the beginning of each session, time was given for children to share books that they 
had brought in from home with the group. Then we would read a new book that we 
had chosen collaboratively from a selection during the previous week, based on the 
children’s interests. 

After reading the book, we would discuss the text and share our opinions. Then we 
would complete an activity based on the texts which would differ each week. For 
example, making finger puppets, sketching or acting out scenes from the book, and 
writing our own stories based on the book. 

Particular texts that the children enjoyed were the Tiger Who Came to Tea, Women 
who Changed the World, Rainbow Fish, the Smartest Giant in Town and How to Catch 
a Star. 



Impact

◦ Children’s attitudes towards 

reading shifted significantly with 

parents commenting on their 

children’s newfound engagement 

with reading at home.

◦ Children were exploring different 

texts and genres, made evident 

through their free reading time in 

school as well as at home. 

◦ Some children were inspired to 

become authors of their own 

stories in addition to being inspired 

to engage in reading. 



Reflections on impact the TaRs
research had on practice

Although I set out to base my project predominantly on strands 3 and 5 of 

the TaRs Research by creating an engaging social reading community, I 

found that other strands soon integrated themselves within my practice. For 

example, I would bring my own texts to share with the children and 

expressed an interest in engaging in book talk around the texts that they 

had brought thus embodying the strand that discusses teachers as readers. 

All strands within the TaRs research hold significance in promoting children’s 

reading for pleasure and thus all should be considered when planning to 

encourage this within the classroom. 

I intend to continue this approach, leading extra curricular activities that 

promote RfP as well as ensuring a wealth and breadth of literature 

throughout the classroom. I will also continue to share my passion for English 

as a subject and enjoyment of reading for pleasure and ensure that this is 

incorporated into our daily school life to demonstrate to children, the value 

of reading. 


