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Context 
 

  

The Aspire Educational Trust was established in December 2013 and has rapidly 
grown to 11 primary schools across the Cheshire and Manchester areas. 

Since June 2018, five schools from the Aspire Educational Trust (AET) have been 
working together with the aim of developing a culture of RfP. The research and 
development project has been supported by Megan Dixon, Director of English for the 
Aspire Educational Trust and Professor Teresa Cremin from the OU. The project 
involves lead teachers from Puss Bank Primary School, Holmes Chapel Primary 
School, Victoria Road Primary School, Parkroyal Community School and Peover 
Superior Primary School (of which I am Principal) in engaging in the most recent 
research around RfP in order to affect long term, whole school cultural change. 

The Aspire Educational Trust predominately serves areas with high levels of 
deprivation. The schools range in size from 81 pupils to over 700 pupils. Our shared 
values are: 

A commitment to: 

• prompting and supporting parents and carers’ engagement in the development 
of learning and educational experience; 

• the professional development of all staff of the trust; 
• pupil voice, intended to empower and involve young people in their 

development and delivery of their own academy. 

Each school began this journey from very different starting points; Peover Superior 
lead by myself and Emily Crumbleholme, winner of the Egmont RfP Early Career 
teacher last year, are already familiar with aspects of RfP pedagogy; the other 
schools had teachers who see themselves as keen readers but have an uphill struggle 
to overcome the barriers presented by the current high stakes testing regime and 
current ethos around reading in the schools. Our challenge is to reaffirm Reading 
for Pleasure at the heart of each schools’ ethos – cut each school open like a 
stick of Blackpool rock and see RfP as a delicious, sweet thread running 
through. 

OU Research inspiration and rationale 

Initially the Lead Teacher (LT) group focused on understanding what a reading for 
pleasure pedagogy looks like and the 4 different elements; Social reading 
environments, Reading aloud, Independent reading, Informal book talk, inside-text 
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talk and recommendations. Using resources from the OU/UKLA website to establish 
a baseline for staff and children, we very quickly realised that we needed to look at 
each element of RfP in order to achieve our aims. 

 
To complement TAR’s the group also looked at research from Read on Get ‘What it 
means to be a reader at age 11’, ‘The Pleasures of Reading non-fiction’ by Joy 
Alexander and Ruth Jarman, ‘We’re a little loud That’s because we like to read’, Moses 
and Kelly and Gemma Moss ‘Raising Boys’ attainment in Reading.’ 

Aims 
Each school within the project has specific and targeted aims drawn from their 
initial baseline data and observations, however, the overarching aims for the project 
are: 

 To plan outcomes and interventions carefully in response to need, drawing 
on a range of research 

 To understand why RfP is important and the research behind RfP 
 To know what RfP pedagogy looks like 
 To ensure that learning is dialogic and collaborative, ensuring the work is 

co-created with planned opportunities to share and network 
 Enriched through supported whole school CPD and in-school coaching and 

mentoring 
• Focused on building the skills of English leads to enable whole school 

development – linked closely to the DFE’s Standards for teacher’s professional 
development, July 2016 

Outline 

Our initial starting point was ‘selling’ the importance of RfP to school leaders within 
our MAT. Whilst some of the schools are actively engaged with the Aspirer Research 
School which falls under the wing of our trust, many of the schools are new to this 
journey. Challenged with professionals new to headship and the trust, schools who 
are in an Ofsted Requires Improvement category, diminishing budgets and what can 
only be described as the stranglehold of accountability measures - this was no mean 
feat. 

Since attending the Reading for Pleasure/UKLA conference at Ash Grove Academy in 
November 2017 with colleague and fellow Evidence Lead in Education for the Aspire 
Research School, Emily Crumbleholme, I have begun to develop RfP pedagogies in 
my own school, Peover Superior. This initially involved a constant drip–drip 
approach to RfP. Emily was given the freedom to explore the different pedagogies 
further with her class. She conducted a small scale research project and successfully 
won the UKLA/Egmont Reading for Pleasure Teacher of Year (early Career award) 
as a result. This back ground knowledge and bank of successful strategies helped 
persuade four other likeminded Principal’s that developing an RfP ethos was the 
right thing to and would benefit their whole school community. 

School’s signed up to the year-long project, supported financially by the Aspire 
Educational Trust. 
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Initial meetings/Baseline assessments 

At our first meeting at the beginning of September the Lead Teachers dipped their 
toes into Building Communities of Engaged Readers (Teresa Cremin at al., 2014) as 
well as looking at articles on the OU RfP website and the UKLA’s Literacy journal. 
They were also encouraged to share their favourite books and were gifted books by 
children’s authors Kate DiCamillo and Emma Carroll. Megan Dixon and Teresa 
Cremin talked passionately about RfP pedagogies and supported the teachers in 
unpicking important baseline data – from the children and staff. 

 

 

Several different baselines assessments were carried out in each school, the findings 
of which will be used to inform each schools development plan using the Logic 
Model approach as recommended by the Education Endowment Foundation ‘Putting 
Evidence to work: A School’s Guide to Implementation, 2012. 

Baselines involved class teachers making a best fit assessment based on the Read on 
Get research. As well as this, pupil surveys across school were carried out to 
determine the children’s perceptions of themselves as a reader and how they see 
others. Finally, teachers own practice was examined using the Review your Practice 
document from the UKLA OU website. The surveys provided a unique insight into 
each school’s needs and enabled each lead teacher to plan personalised actions. 
Following this meeting we then planned a development day –planned in response to 
need. 

Whole school development day, networking and collaboration 

At the end of October, a joint development day took place with Professor Teresa 
Cremin delivering a key note speech as well as a range of collaborative workshops 
led by myself, Megan and Emily. The day involved bringing together 120 individuals 
from the 5 schools, including teaching assistants, teachers, senior leaders and head 
teachers to launch RfP pedagogy, showing the commitment to the project. The focus 
was: 

RIST: 

R- Reader led 
 

I – Independent Reading 
 

S – Social Reading Environment 

T – Using texts that tempt 
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All the staff attending were asked to attend a personal reflective log of the day and 
time was planned at the end of the day for the senior leaders present to pull together 
key thoughts and actions from each school which could then be added to the RfP 
Lead Teachers action plans. 

 

 

Teachers Knowledge of children’s literature 

Perhaps one of the most surprisingly successful elements of the day was the ‘book 
pitch’. LT’s shared a range of texts – poetry, magazines, non-fiction to highlight 
children’s free choice in a range of reading material that would tempt and engage… 
in a market place style pitch. Noisy and chaotic…. But the buzz around this session 
was amazing. The LT’s, who at first were reticent about sharing a part of themselves 
with people they didn’t know, loved sharing their favourite books. 

 

 

Ongoing support, collaboration and coaching 

Over the last term, lead teachers have refined their action plans, led staff meetings, 
INSET, launch days and worked tirelessly to ensure that RfP becomes part of the 
culture of their schools. Whilst the over-arching aims have been similar – each 
school’s journey and aims are unique. 

E.g. Victoria Rd Primary School has difficulty engaging some of its parents. Their 
main focus has been to build a partnership between parents/carer and school by 
planning a range of events. (See Appendix A attached) Puss Bank Primary School 
have a very Maths focused ethos where staff like set routines and timetables. The 
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LT’s focus has been identifying key members of her change team to influence and 
support staff who might be struggling with some elements of implementation. 
Parkroyal and Holmes Chapel have identified that teachers knowledge of children’s 
literature might be a barrier. A whole school launch day and carefully planned INSET 
to target this has taken place. (See Appendix A attached) 

The LT group has continued to meet each half term. The focus has been support, 
collaboration and challenge to ensure that the project doesn’t lose momentum. 

Impact 
As a result of the development day, the lead teachers began to believe that they had 
the skills and momentum to affect change in their schools. Teachers at the event 
commented “It was the best INSET ever – we should have done this years ago.” It 
reaffirmed the importance of giving RfP time and space in the school curriculum and 
supported teachers to develop their knowledge of children’s literature. School 
leaders at all levels attended the event, empowering staff to recognise that RfP isn’t 
an add on or something ‘additional to do’. The tweets below illustrate some of the 
impact on individual teachers who attended. 

 

  
 
 
Each school reports impact within all elements of RfP. (see Appendix A for 
reflections from some of the schools) 

Teachers are beginning to see themselves as Reading Teacher’s (capital R capital T), 
sharing a part of themselves through reading rivers, assemblies and informal chat. 

 
‘I have seen real impact on my children's reading habits during last term, we sit and 
share books it’s a pure joy'. Year 4 teacher Puss Bank 

 
'The buzz about books in my classroom is very exciting' Year 3 teacher Puss Bank 

 
‘I love reading with the children, it’s my favourite time of the day,’ TA Peover Superior 



6  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

School leaders have prioritised RfP on their school development plans, ensured LT’s 
are given time in the school day to support and coach colleagues and allowed 
precious staff meeting and INSET time to be used for training and follow on support, 
fulfliing the aims of the DFE’s Standards for CPD. 

(New books and inviting spaces at Parkroyal and Victoria Road) 
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Staff reading rivers at Puss Bank 
 
 
 

 

New displays are popping up at Holmes Chapel Primary School 
 

 

The pictures above illustrate the LT’s reflections on being a Reading Teacher 
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School Leaders have found pockets of money to purchase new books, apply for grant 
funding and encouraged books swaps to build libraries of texts that tempt and 
develop teacher’s knowledge of children’s literature. Time and space within the 
school day has been given over to RfP sessions. I have observed children and 
teachers reading a vast range of reading material. E.g. In a visit to Victoria Road last 
week I sat in a Year 2 where the teacher had covered books in brown paper – “Don’t 
judge a book by its cover”. This morning I visited Parkroyal’s RfP Launch day. The 
school had moved away from their usual timetable of Maths and English to devote a 
whole day to introducing RfP to children and teachers. This shows a real 
commitment from the whole school to Reading for Pleasure and as one teacher 
commented, “We hardly every go off timetable!” 

There is a buzz of excitement in each of the school’s from the whole community….. 
This is the beginning of a wonderful journey for everyone! 

Reflections on impact the TaRs research had on practice 

As a whole school research and development project we have built in opportunities 
to reflect on the impact of different aspects of the TAR’s research. Each school’s logic 
model and school development plan has been personalised to each school’s need 
and will continue to evolve over the next 6 months and beyond. 

For the four schools new to RfP, they have been influenced most strongly by the 
Reading Teachers and Building Communities of Readers elements of TAR’s in a 
reciprocal environment. It has been a challenge for many teachers to begin to share 
themselves as a reader and to challenge their pre-existing ideas of what reading for 
pleasure looks like. This is an area which the LT’s will continue to focus on. 

At Peover, already a year in, we have now begun to think more strategically about 
developing RfP. For example, when planning individual readers to read books with 
volunteer parents and grandparents, we carefully match children based on their 
need. One child is matched to a grandparent as he doesn’t often read at home and 
would benefit from a male role model, another child falls into the “Can but don’t” 
category as identified by (Moss, 2000) and needs lots of enjoyable experiences 
around books to begin to choose books of his own volition. 

Now momentum has been established, our next steps will be to refine elements of 
practice using a deeper understanding of the evidence available and ongoing 
assessment of children’s reading behaviours and attitudes. By doing this we will be 
able to continue with the legacy of TAR’s and continue share the love of reading for 
all the children within our trust. 
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APPENDIX A – Individual case studies 

Parkroyal RfP journey 

Following our staff and pupil surveys, we found that both groups didn’t have a wide 
knowledge of children’s literature. I was then able to purchase some high quality 
books to present to staff so that they could access better resources. 

 
 
 

 

On January 7th, I led a whole school INSET on RfP. Staff completed their baseline 
data and then completed their own 24hr Reading Rivers to be displayed around 
school. Staff are now inspired to complete Reading Rivers for their classes and let 
children make their own. 
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I then experimented myself with RfP sessions with my year 1 class with amazing 
results. I found that if I read a new book aloud at the beginning of the session, the 
children were more enthusiastic themselves. Non-readers joined in with book 
blether with friends and me which gave them the confidence to choose more 
challenging texts. 

 
 
 

  
 

 

The Enrichment banking team have given the RfP project money to spend on more 
books and ‘cosy’ items for sessions to be led across the school. Two Enrichment 
groups are now running RfP sessions using quality texts and a comfortable and 
inviting environment. On the 25th January, Parkroyal is having their Whole School 
RfP day to kick start the enthusiasm and get the Reading Rivers underway. 

Next steps are: 

★   Class reading rivers 
★   Staff book recommendations around school 
★   Purchase of more high quality texts across school 
★   Purchase of ‘cosy’ items 
★   Introducing books in assembly as ‘Old and Gold’ or ‘New and Bold’. 

 
(Mrs Gill Hunt – RfP Lead Teacher) 
Peover Superior Primary School – RFP Journey 

Moving away from reading being ‘done to’ the children and venturing into 
unchartered and uncertain territory of the children taking responsibility for their own 
reading is something we have worked on within our setting. This is echoed by Gipps 
et al., (2016) who suggests good teachers are those who know the readers in their 
classroom. Providing the children with a wide range of genres to choose from and 
broadening the knowledge of the staff in order to recommend new texts is developing 
across school. Also giving them the right to choose what they want to read empowered 
the children and enforced their own enjoyment and pleasure (Lockwood, 2008). 



11  

 
Since introducing the Reading for Pleasure agenda within school comments from 
children, staff and parents have been positive. The conversations, discussions and 
book blether happening in the corridors and playgrounds are evidence of the shift in 
attitudes around reading and what Reading for Pleasure actually is. Encouraging book 
swaps amongst children and staff allowed individuals to express themselves and 
develop pleasure within certain genres (Harris et al. 2006). 
Staff creating this culture in their classrooms and the enthusiasm of the children is 
something we will continue to develop across the school year. Creating a culture of 
Reading Teachers and reinforcing the importance of reading aloud during the school 
day across all ages are ways in which we will further embed this into the ethos of 
school. 

 
(Creating a reading classroom – children have chosen their own selections of books to 
read) 

 
 

(Staff reading rivers created after the development day) 
 

 
Staff continue to use their own time to visit conferences across the country to develop 
their knowledge of children’s contemporary literature e.g. Reading Rocks North 2018. 
It has been great to hear authors such as Ross Welford, Dan Smith and Piers Today 
share their insights into RfP. As teachers we also can’t contain our delight at meeting 
new authors and getting them to sign copies for school! 
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(Piers Torday sharing his insight into RfP and Emily chatting with Ross Welford 
@R_RNorth. He liked the name Crumbleholme so much he asked if he could use it in his 
next book!) 

References: 
Gipps, C., McCallum, B., Hargreaves, E. (2016) What Makes a Good Primary School 
Teacher? Expert Classroom Strategies. Oxon: Routledge 
Harris, P., Turbill, J., Fitzsimmons, P., McKenzie, B (2006) Reading in the Primary 
School Years. Melbourne: Social Science Press 
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Emily Crumbleholme RfP Lead Teacher 

 
Victoria Road Primary School – RfP Journey 

I have been so pleased with the way the school has responded to being part of the 
Reading for Pleasure project. It now forms part of conversations in the staff room, 
during briefing meetings, staff meetings and during informal times. I now quite often 
come across conversations in the corridor between staff members and children and 
it is brilliant! 

Engaging most of our staff has not been difficult – everybody now has a Reading for 
Pleasure area and some classrooms ooze books. We regularly talk about what 
Reading for Pleasure should be and the hundreds of ways we can promote it in our 
school. Each month, each class is responsible for writing a book review for our 
school newsletter. Teachers are sharing their reading lives with their classes. On a 
recent walk to a local nature park, during lunch, one boy pulled out a Beast Quest 
book and used his free time to get stuck in! 

There have recently been reading observations which enabled us to see how 
elements of Reading for Pleasure are finding their way into our daily practice, for 
example, one teacher began her session with a book wrapped up as a present with 
only a few tempting pages accessible to the children. Another teacher, in a Reading 
for Pleasure session, covered up some of the book covers to get the children hooked 
and thinking about the contents. 
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We are now working hard on informing and engaging parents. Last term we held 
three Reading for Pleasure afternoons where parents were invited to read with their 
children in a relaxed and informal setting. We also hoped to use these sessions to 
model Reading for Pleasure and talk about the benefits of being a reader. The 
sessions were not well attended (although the people who did attend enjoyed 
themselves, including our school sports coaches). We learned a lot from this 
experience, namely that next time the children would write and deliver invitations 
and that they would put on some kind of presentation or performance about books. 
This should hopefully encourage more people to attend. 

We are also holding a Lovin’ Books event in February and have invited the library, 
Roving Books and members of the local community to attend as well as all our 
parents. This event will also feature: 

Imaginary Worlds – there will be a huge map for every child and adult to add their 
favourite book setting. 

Memory Tree – there will be a memory tree so each child and adult can add a 
treasured memory of a time they shared a book with someone special. 

Commemorative Book – there will be a chance to make a page to add to our 
commemorative book. The pages will come together to make a celebration of our 
book festival. 

i pads – the i pads will be available so children and adults can research books and 
add the titles to our school’s wish list 
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We have also rethought our reading at home policy with children now taking home a 
book of their choice as well as a banded reading books, and we are encouraging 
parents to share these books with their children. 

For us, our focus has to be on growing and developing our reading community. 
 
 
Clare Bell – RfP Lead Teacher 

 


