
 
 
 
 
 
 
 

             Reading Together 
             Ciara Kearney 

Context 

 
I am a Year 2 student at Liverpool Hope University, completing a degree in Primary 

Education. Through choosing English as an Enhanced Specialist Area, I was put in 

contact with a local council, who wanted volunteers to go into schools to increase pupils’ 

love of reading and encourage them to read for pleasure. 

 

The school that I was placed in had marked reading as an area for improvement and 

had already implemented some strategies to increase the pupils’ love of reading. 

During my time in this school, I was placed with a Year 3 class who I visited weekly to 

complete reading sessions in small groups. 



OU Research inspiration and rationale 

 
The UKLA’s Reading for Pleasure research outlines four key principles for the 

implementation of a reading for pleasure pedagogy. These include reading aloud, 

social reading environments, informal book talk and recommendations and 

independent reading. I was inspired to further develop my implementation of all these 

strands to some extent in order to foster reading for pleasure. 

 

To effectively implement these strategies, it was also vital to develop my understanding 

of children’s literature to ensure I could appeal to the interests of the children. The 

school already had a number of strategies in place to promote reading for pleasure. 

For example, the school library was both comfortable and child friendly, creating a 

suitable reading environment. Additionally, a wide range of literature was accessible to 

the children.  

 

Despite this, the social aspect of reading for pleasure was not developed; children had 

few opportunities to discuss what they were reading or to read their personal reading 

books aloud. Because of this, a reciprocal reading community was not created. I felt 

that the children could benefit from a more social reading environment. 

 

Aims 

 
Based on the research and rationale, it was hoped that a more social reading 

environment could be created through the implementation of those strands of the 

TaRs research. 

 

 To help children gain confidence in reading by reading aloud 

 To inspire a love of reading through listening to a book being read aloud by a 

teacher 

 To make children aware of a range of genres by sharing recommendations 

 To create a social reading environment where children could discuss 

books, share recommendations and openly discuss their preferences. 



Outline 

 
In the first week, the class teacher put the children in groups of no more than 5 relating 

to their reading ability and provided possible texts in accordance to these ability 

groupings. This meant that the texts were accessible. During this week I asked the 

children what some of their preferences were in order to incorporate this into planning 

for following sessions. Week one largely consisted of getting to know the children. We 

discussed some predictions relating to a story and took it in turns to read aloud. Initially 

some children were hesitant to do so I didn’t press them to. 

 

For the 2nd and 3rd sessions, I planned some alternative books that the children 

might prefer, however, they asked to continue reading the initial texts. We also 

moved to the library to read together. The children were hesitant to discuss the 

books or read aloud in the library due to its reputation as a quiet space.However, 

the sessions were planned so that the children had the library to themselves, 

meaning they had more opportunities to discuss books with one another. As the 

weeks progressed, some groups asked to leave the initial books and instead 

chose a text from the library to read together. Whenever there were disagreements 

over the choice of book, children had the opportunity to read independently. If this 

occurred, I ensured that time was made at the end of the session for the child to 

share their opinions on their chosen book with the group. 

 



 Impact 
 

 
It was clear that after even four weeks, the sessions had a positive impact on the 

pupils. It was evident that some pupils benefitted from being read aloud to; one 

pupil who lacked confidence with reading began another book in the same series 

as he wanted to know what happened next and couldn’t wait until the following 

week. Reading aloud to them prompted their initial engagement, motivating them 

to read independently. By week 4, all pupils read aloud in their groups. A 

supportive atmosphere was created during this time; pupils were patient and 

helped those who experienced difficulty with word recognition. 

 

Many pupils also benefitted from using the library as a place for social interaction 

and discussion about books. They began to recommend certain books that they 

had enjoyed to their peers, prompting independent reading for pleasure. This also 

made them aware of a wide range of text types and genres – and were directed to  

sections of the library that they were not accustomed to going to, based on the 

recommendation of their peers. 

 

The pupils were also aware that they could read in whatever way they preferred. 

The impact of this was that children who did not enjoy books often shared a book 

with a partner and took turns to read or discuss the pictures. As a result, they 

developed a greater love of books, instead of dreading reading time. One girl said 

‘I didn’t know I was allowed to read with my friends, but I actually like it more now’. 

 

Overall, I believe that all children grew in confidence, and developed more interest 

in  reading as a result of the sessions. Although not all children were motivated to 

read independently, they were more motivated to discuss books with their peers 

and make use of the reading space. 



 
 
 
 
 
 
 
 
 
 

 

 

 

 

Reflections on impact the TaRs research had on 

practice 

The TaRs research highlighted the importance of having a depth of knowledge on 

children’s literature. This was reflected during the sessions when participating in 

discussions about authors and recommending similar books to the children. 

 

It also highlighted the importance of creating a social reading environment. When 

children participated in discussions about books they became more enthusiastic and 

eager to continue reading. 

 

Due to the beneficial aspects of these areas, I would ensure that they are 

incorporated into classroom practice in the future. Discussing books before, during 

and after reading the texts can trigger a wealth of different opinions and perspectives 

for children to build upon and can inspire children to want to read more. 

 

I would also ensure that reading aloud is incorporated into the daily classroom 

routine. The TaRs research highlighted this as a key area for creating a reading for 

pleasure pedagogy and it is clear to see why; this was a way for less confident 

children to become engaged in the text and created the motivation to read 

independently. 

 
 
 
 
 
 
 
 

Image of the school 

library which had a 

range of genres 

accessible to the 

students and space for 

shared reading. 

 



Below is a selection of texts which I found were conducive to the ‘Reading Together’ 

initiative. Texts like ‘Flat Stanley’ engaged pupils due to the humour and led to stimulating 

discussion surrounding what this would be like. Comic books were particularly interesting to 

children with a lower reading ability due to less intense sections of text; pupils were engaged 

through the pictures and the shorter sections to read made the task appear less daunting. 

Similarly, many children enjoyed ‘Where the Wild Things Are’, its stimulating pictures and an 

imaginative discussion stemmed from this. The broad selection of books in the library and 

supporting the pupils in choosing helped foster reading for pleasure.  

    

 

 

 
  


