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Context 

I am the Reading Strategy Leader at Whitefield Primary School.  My role is to 
foster high standards in reading progress and attainment through outstanding 
teaching and learning.  Importantly, my role also requires me to promote a love 
of reading throughout the entire Whitefield community. My school is situated in 
the Everton ward of Liverpool. 84.5% of this ward is within the 1% most 
deprived areas nationally. Early Years baseline data shows that 85-100% of our 
children come into Nursery below age-related expectations, with over half 
significantly below, (i.e. a year or more behind). A significant issue our children 
have on entry to Nursery is in the area of 
communication and language. 

In addition, 60% of our children receive Pupil Premium 
funding, with many more experiencing high levels of 
deprivation and poverty. 

 

OU Research, Inspiration and Rationale 

As a trained Reading Recovery teacher, I have read articles, research findings 
and literature on the effects of poor literacy skills on children in later life;  
“Being unable to read well at age 11 has direct consequences for children's 
futures: they are more likely to struggle at secondary school, get fewer 
qualifications and find it harder to get a job or to progress in the workplace”. 



 https://www.ucl.ac.uk/ioe/research-projects/2018/oct/why-reading-recovery-
works 

Alongside this, I have read about the importance of reading for pleasure; 

“Reading enjoyment has been reported as more important for children’s 
educational success than their family’s socio-economic status” (OECD, 2002). 
(Research evidence on reading for pleasure -Education standards research team 
– May 2012) 

“…pleasure is fundamental to learning to read…reading for pleasure rehearses 
the mechanics of reading in meaningful contexts so that the reader learns to 
respond to text as part of the reading process”. (S Bodmin, G Franklin- Which 
Book and Why 2014) 

It seemed clear to me, in order to promote reading for pleasure, the ability to 
read is vital, potentially improving the life chances of our children. 

Aims 

• Embed a philosophy of reading amongst all 
stakeholders that recognises the importance 
of reading for pleasure. 

• Through the leadership of the Reading 
Strategy Leader, ensure the supply of 
quality texts for reading instruction and 
reading for pleasure 

•  Ensure there is a continuous positive 
dialogue between staff, pupils and carers 
relating to reading and reading material 

• Reading role models-embedding the sense that everyone within the 
Whitefield community is a reading role model 

• Develop a highly skilled staff (teaching and support staff) with the ability 
to teach reading skills through quality whole texts  

• Ensure that all children leave KS1 being able to read 
• Work in partnership with Inclusion/SEND manager to develop innovative 

practice in order to close the attainment gap for children with specific 
literacy difficulties  

• Ensure a high standard of reading attainment at the end of KS2  
• Retain the gold standard according to the Liverpool Reading for Pleasure 

Quality Mark 

https://www.ucl.ac.uk/ioe/research-projects/2018/oct/why-reading-recovery-works
https://www.ucl.ac.uk/ioe/research-projects/2018/oct/why-reading-recovery-works


 

 

 

 

Outline  

As Reading Strategy Leader, I had led the school in attaining the highest 
standard, gold level, according to Liverpool’s reading for pleasure quality mark in 
2014. However, I had noticed increasingly that pupils were requesting books 
(through the book wish scheme) that were either written by celebrity authors 
or linked to film/tv franchises. Also, I felt that staff were choosing well known 
established books to read aloud. I decided to deepen my knowledge of reading 
for pleasure by doing some research. Through the 
https://researchrichpedagogies.org/share/reading-for-pleasure website, the 
OU and UKLA I found articles and research based on developing a community of 
readers, consisting of teachers (and non-teaching staff) who read, pupils who 
read and parent/cares who engage in reading. In consultation with the SLT, a 
date was set for a staff PDM. Staff were surveyed before the PDM on their 
knowledge of children’s fiction, non-fiction and poetry. I collected the data and 
compared it to the research data compiled by Teresa Cremin as part of her 
Teachers as Readers research (TaRs). I found it mirrored the findings: 

• Staff had limited knowledge of new authors  
• Staff named classic authors/celebrity authors 
• Staff stuck to well know books to read aloud 
• Limited teacher to pupil/pupil to teacher recommendations or dialogue 
• Limited reading of children’s fiction other than curriculum texts 
• Limited reading aloud for pleasure of poetry 

During the PDM, I stressed the importance of staff knowledge of new authors, 
quality texts including poetry. In collaboration with staff, a plan was made for 
staff to enter into active dialogue with their pupils in order to outline their 
‘reading identities’. We also set dates for parents and carers to work with their 
children in identifying their reading habits over a period of time (e.g. a typical 
weekend). We felt this would highlight the importance of reading, that reading 
is everywhere and how encouraging their children to read environmental print 
around them is a vital life skill. I also gave staff a task which involved preparing 

https://researchrichpedagogies.org/share/reading-for-pleasure


for ‘Empathy Day’. From the empathy lab booklist, a set of books were 
purchased, and staff were given the task of reading it with their children. 
Staff discussed the theme behind their chosen book and make links with other 
texts. The author of their chosen book was studied and links were made to 
other books they’d written.  

 

 

 

 

 

 

In addition to reading for pleasure, I was keen to look at how teachers taught 
reading. Through action research in collaboration with Y5 and Y6 teachers, we 
decided to study how we ran guided reading sessions. From our initial 
observations, it was clear that guided sessions had evolved into read and clarify 
lessons. Less emphasis was given to retrieving information, summarising 
chapters or explaining and justifying opinions. We devised a new structure to 
guided reading. This crucially involved a ‘pre-read’ session with an adult where 
the context, vocabulary, technical terms and phrases were clarified. This 
enabled teachers to then teach other essential skills such as summarising, 
retrieving information and explain and justify opinions. We named the structure 
the ‘Find out Five’ (for non-fiction texts) and the ‘Fiction Five’ (for fiction 
texts). 

 

 

 



In EYFS and KS1 we used my skills as a trained reading recovery teacher to 
reflect on guided reading practices and how we taught those pupils with specific 
literacy difficulties. I researched the pedagogy of reading and trained EYFS 
staff on how to develop strong pre-reading skills. In KS1 I trained support staff 

in how to contextualise reading books and how to build a self-
extending system of problem solving when reading texts.  

In addition, I looked at how to set up reading groups which use 
quality texts to develop deeper understanding of language and 
story for the more able in KS1 and KS2. I signed up to Nikki 
Gamble’s ‘Reading Gladiators’ programme.  

 

Impact 

• All stakeholders were actively involved 
• Parental engagement was high for the workshops on 

‘reading Rivers and ’Reading Identities’ 
• Teachers commented on how they now tailor reading recommendations 

according to individual pupil preferences 
• Increased dialogue about books (book blether) between staff and pupil, 

pupil and pupil. Pupils are not afraid to say, ‘I don’t think this book is for 
me’. Pupils began talking together about genres/authors they liked 

• Empathy Day-response from staff and pupils was extremely positive. 
Staff found books/authors that were new to them  

• Pupils began to use our reading recommendations wall in order to make 
‘book wish’ requests 

• Reading groups were successful. The children looked forward to each 
session. A real buzz around books was created. Y4 were very keen to read 
other books by the same authors. 

• I trained staff from a local primary school on how to use the ‘Find out 
Five’ and ‘Fiction Five’  

• Training evaluations “I have grown in confidence…it has given me ideas on 
how to break down guided reading and how to plan for progression”, “I 
really liked the concept of explicitly teaching questioning, scan, locate, 
retrieve and summarising” 

• A list of texts to ‘read aloud’ for specific year groups was compiled. 
• We were awarded the gold standard for reading for pleasure (Liverpool 

Quality Mark) for the second time in June 2018 



• Reading standards are consistently high with 88% of children achieving 
ARE in 2018 with an average score in reading of 109. 

 

 

Reflections on the impact of the TaRs had on practice 

The research into TaRs and the subsequent training I led had a significant 
impact on the reading ethos at Whitefield. The research and training in 
delivering guided reading sessions enabled more children to access quality texts 
and had a significant impact on reading standards. Parental engagement is still a 
priority especially in EYFS upper KS2. In order to keep momentum and drive a 
true love of reading, I need to continue to research into reading for pleasure 
and maintain my social media links with other professionals in the field. I need 
to find a manageable way of informing staff of new children’s texts and 
encourage teachers to read more children’s texts. Reading poetry for pleasure 
will continue to be a priority. As our reading motto says ‘Read, Learn, Live’-this 
will always be an essential priority of mine with every child I meet. 
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