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CONTEXT 
 
I am an English and Comparative Literature graduate who has had a passion for books and reading since 
early childhood.  I thoroughly enjoy teaching children to read and sharing my passion for literature with 
them.  Having taught for four years,  I decided to take a sabbatical to complete an MPhil in Education at 
the University of Cambridge which specialised in Critical Approaches to Children’s Literature and 
allowed me to explore my own reading interests further.   
 
I freely admit that I am someone who cannot bear to part with books once I have read them and as such 
have managed to acquire enough books to start my own mini library. This encompasses a number of 
well-loved books from my childhood, books studied during my undergraduate degree, children’s 
literature acquired since I began teaching, and more recently, a developing picturebook section.  
 
In addition to the main ‘literary’ bookcase, like many teachers I have lots of educational textbooks which 
I store separately and piles of magazines and newspapers which are long overdue for recycling!  In 
contrast, I only have a handful of e-books on my tablet as I unashamedly prefer reading a physical copy. 
 



RESEARCH INSPIRATION AND RATIONALE 
 

The TaRs project found that teachers who had examined their own reading experiences and 
preferences and were aware of what being a reader means to them,  were better positioned 
to develop reciprocal reading communities within their classrooms and schools, and 
therefore made a positive impact on children’s desire to read.   
 
Considering their own identities as readers enabled the TaRs teachers to think about the 
developing reading identity of the children they taught and as such they could begin to 
frame and refine their pedagogic practice in order to support children’s learning and their 
own understanding of what it means to be a reader.  
 
By sharing aspects of their reading lives in schools with younger readers, the teachers  
fostered the social nature of reading and interaction, and contributed to the development of 
reciprocal reading communities.   I wanted therefore to consider my own reading practices 
and preferences.  



AIMS  / OUTLINE 
In order to reflect upon my own reading practices, I endeavoured to take a fresh 
look at my bookcase to begin to consider what my book choices suggest about me 
as a reader.   
 
Interestingly, I had previously completed two variations of this activity on separate 
occasions.  One of the tasks during my PGCE aimed to increase subject knowledge 
of current and classic children’s literature by asking trainees to keep a reading log 
which had to include picturebooks, poetry and fiction.  As a result of this activity I 
recognised that I needed to read a wider range of children’s literature and 
promptly began acquiring a picturebook collection. 
 
Additionally as part of my MPhil work, I had to write an essay which explored my 
memories of childhood reading which forced me to reconsider what type of books 
I loved reading as a child and why. So drew on these activities as I set out to review 
my practices anew.  
 



OUTLINE 
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Undergraduate degree texts  
Shelved according to module 
and includes: 
-  Victorian literature 
-  Literature since 1900 
-  Irish literature 
-  Russian literature (in 

translation!) 
-  Literary theory and 

criticism 

Poetry 
books  

Art and 
design books  Travel books and 

dictionaries 

OUTLINE 
An examination of my bookcase              
continued…       



OUTLINE 
An examination of my bookcase continued… 
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REFLECTIONS ON IMPACT THE TaRs RESEARCH HAS ON PRACTICE 
Thinking about my own reading habits and the preferences that I have formed has prompted me to reflect upon myself as a 
reader.  Looking at a visual record of some of my reading history has enabled me to make connections between my past 
reading selves and the way in which I read today.   
 
I hadn’t given much thought to the organisation of my shelves before this activity, but it’s clear that I have grouped certain 
books together because they reflect particular reading episodes in my life.  The Penguin Classics or Norton Anthologies 
might not be leafed through regularly (if at all), but they are a reminder of hard work and reading experiences I had at a 
significant time.  In contrast the familiar Harry Potters contain well-thumbed pages which continue to offer escapism. 
 
It’s also clear from the photographs that as a reader I seem to prioritise fiction over non-fiction texts, at least in book form.  
When I share these photographs with children and engage in a discussion about my reading habits I realise that this is 
something I will need to acknowledge. It will be a good opportunity to introduce Daniel Pennac and his “Rights of Reader”, 
as the TaRs teachers did   
 
I am looking forward to sharing the contents of my bookcase, and my current and previous reading interests with the 
children in my class.  I hope that by seeing me as a reader who reads widely and freely they will be encouraged to go forth 
and build a reading collection of their own.  


