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Context: 
u  I am the Year 4 teacher and Reading Coordinator at St. Andrew’s C of 

E Primary School, a one-form entry primary school in North Essex. 

u  As a school, we are committed to developing our school community as 
a community of engaged readers and we are continuously striving to 
develop our reading for pleasure pedagogy.  

u  According to the ‘Facts about Miss Williams’ that some of the children 
in my class wrote one break time: 
  “She’s crazy about books and reading!” 

I am passionate about fostering a love of reading and giving children 
‘irresistible’ experiences of reading that support their development as 
lifelong readers. I am also committed to my development as a reading 
teacher.  

Sharing an all-time favourite 
picturebook, Traction Man 
Is Here, with some children 
at school in a knitted green 
bonnet … but not matching 
all-in-one romper suit! 



Research Inspiration and Rationale: 
u  The TaRs research highlights how children’s reading for pleasure is strongly influenced 

by relationships, including those between children and families and those between 
children, teachers, families and communities of readers.  

u  It is suggested that the development of reciprocal and interactive reading communities 
enables teachers to create new social spaces that encourage parental involvement and 
children’s ownership of their reading for pleasure.  

u  How did this finding of the TaRs research inspire me? 
At our school, each class holds a ‘Learning Together’ session once each term; parents 
and other family members are invited into school to spend time learning and working 
together with their children on a set activity. Inspired by the TaRs research, I decided to 
try using a ‘Learning Together’ session as an opportunity to foster reciprocal and 
interactive relationships between children and their families.  



Aims: 
u  To create a social space that would encourage parental involvement with the children’s 

reading for pleasure.  

u  To develop stronger connections between children’s home and school reading worlds.  

u  To further develop reciprocal and interactive relationships between children and their 
families – to reflect on what we were already doing to foster these relationships and on 
the additional impact that a ‘Learning Together’ session could have on them.  



Outline: 
u  Our topic for the first half term of the school year was ‘The Race to the Top of the 

World’, at the heart of which was the latest novel by Philip Reeve and Sarah McIntyre, 
Pugs of the Frozen North.  

u  I first heard about this novel when I was talking with Philip and Sarah at the UKLA 
International Conference in 2015 (after Oliver and the Seawigs had just won the 7-11 
age category of the UKLA Book Award!). When I told them that I was trying to find an 
exciting text to read with my next class, who would be ‘Polar Bears Class’, as part of our 
Arctic-themed topic, they looked at each other … then told me that their third novel, 
which was about to come out, featured two polar bears called Snowball and Slush 
Puppy in a race to the top of the world! I knew from a sneak preview and previous 
experiences of sharing Philip and Sarah’s books with my class that this would be ‘the 
one’!  

u  Since the conference, I have been fortunate enough to stay in touh with Sarah and she 
sent my class a series of challenges linked to Pugs of the Frozen North to complete 
during our topic. * 

 * Sarah and I have since worked together to create an In the Classroom: Pugs of the Frozen North pack, which 
     can be accessed and downloaded here: 

    http://jabberworks.livejournal.com/717727.html  
 



Outline: 
u  One of the challenges was to create a ‘Great Sled Race’ mural as a class, which involved 

each child reating their own team of creatures to pull their sled in the race to the top of 
the world. This seemed like a perfect opportunity to create a new social space in the 
form of a ‘Learning Together’ session, which would encourage parental involvement 
with their children’s reading and foster reciprocal and interactive relationships.  

u  The week prior to the ‘Learning Together’ session, the children were asked to decide on 
a team of creatures to pull their sled in our mural for their homework; I hoped that this 
would encourage the children and their parents to talk about the novel and about the 
children’s experiences of reading and working with it thus far.  



Outline: 
u  During the ‘Learning Together’ session, the children and their parents worked together to 

bring their design to life. We provided lots of art materials and it was wonderful to see so 
many supplementing these with their own materials specific to their design, having talked 
about it at home first. The children and parents also worked together to plan and write a list 
of items that they would need to pack in their sleds in preparation for the race. This seemed 
to include items to sabbotage opposing sleds in an astonishing number of cases!  

u  By the end of the afternoon, the children and parents had created a ‘Great Sled Race’ mural 
that spanned the entire length of the school hall and took five people to carry back to our 
classroom. All year, anyone that walked in admired thirty five sleds being raced around the 
edge of our classroom by the children in my class.  



Impact: 

u  The achievements of the children and 
their parents were shared by Sarah 
McIntyre in a blog post on her website 
entitled ‘Pugs – and dragons – of the 
Frozen North!’.  The children were 
really proud of what they had achieved 
with their parents when I showed them 
and there was a brilliant buzz at the end 
of the day; it was the first thing that I 
heard many of the children telling their 
parents about when they arrived to pick 
them up: 
 
http://jabberworks.livejournal.com/
721383.html  



Impact: 
u  Our ‘Race to the Top of the World’ topic came to an end the week before half term in 

October. I was absolutely blown away on the first day of the spring term, almost three 
months later, when children in my class came running up to me on the playground to 
show me the copies of Pugs of the Frozen North – and Philip and Sarah’s other books – 
that had been in their stockings. Comments from parents in Reading Records showed 
that the children and parents had enjoyed reading these books together during the 
Christmas holiday and this continued into the spring term. There were also comments 
about the impact parents had seen on their children’s enjoyment of and motivation to 
read.  



Reflections on impact the TaRs research had on 
practice:   
u  The TaRs research highlights how children’s reading for pleasure is strongly influenced 

by relationships, including those between children and families. It also suggests that the 
social spaces enabled by these relationships encourage parental involvement with their 
children’s reading. These findings inspired me to explore the impact of a ‘Learning 
Together’ session on parental involvement with their children’s reading, on the 
development of reciprocal and interactive relationships and, ultimately, on children’s 
reading for pleasure.  

u  The social space created by the ‘Learning Together’ session and the nature of the 
activity resulted in increased parental involvement with their children’s reading, which 
extended beyond school in many cases. Planning a session based on a novel that the 
children were enjoying and familiar with encouraged the children and their parents to 
talk about the novel and their experiences of reading and working with it to a greater 
extent than they otherwise would have done. This, in turn, resulted in the development 
of stronger connections between the children’s school and home reading worlds and 
stronger reciprocal and interactive relationships between children and their parents.  


