
Stories and Hot Chocolate Becky Thomson 

Context 
I teach at Bannerman Road Community Academy and Children’s Centre, a 1 ½ form entry (soon to be 2 form) inner-
city primary school in Easton, Bristol. Our school is very diverse with over 80% of children speaking English as an 
additional language and over 30 languages spoken across the school. We have a high proportion of Pupil Premium 
and above average SEN. I am currently teaching Year 3/4. Stories and hot chocolate has been happening once a week 
on a Friday afternoon as part of our Golden Time choices. I’ve been doing it with approx 15 children.  

Research inspiration and rationale 
I have been conscious for some time that reading in our school was semi-silent, at least the children’s own reading 
time. The TaRs research revealed that when children were encouraged to talk to one another about their current 
reading, in informal and conversational contexts, over time this supported their growth as readers. It even led in some 
schools to spontaneous child-led text talk in which their teachers could also participate.  
So when we asked the children in my school what activities they would like available during Golden Time and they 
requested stories and hot chocolate I was thrilled!  As a keen reader with a passion for children’s books, I was 
delighted to run this activity. It was a really valuable opportunity to read aloud  high quality children’s books to the 
children, to provide space for informal book chatter and to promote reading as a pleasurable sociable activity.  

Aims 
• to encourage children to socially engage with reading
• to prompt and support children in talking informally about what they are reading
• to further promote reading as a relaxed and enjoyable activity

Outline 
On a Friday afternoon our school has Golden Time. This is half an hour of reward time at the end of each week. 
Each member of staff offers a different activity and children sign up to their choice. One of the activities the children 
requested was stories and hot chocolate. So on a Friday afternoon I get the Forest School hot water caddy, milk and 
hot chocolate and the children listen to a story while they drink their hot chocolate. Then they choose whatever they 
would like to read - picture books, novels, non-fiction texts, comics, newspapers and poetry books… We get all the 
bean bags and cushions from the book corner, spread these out and settle to read and/or talk informally about what 
they are reading, their preferences, views of characters and so on. 



Impact 
The children really enjoy this time to listen to read and to talk informally about their chosen text. It is clear they see it 
as a ‘treat’; to cosy up on bean bags with a hot chocolate, listen to a story and read anything they want. This had a 
positive impact on encouraging children to discuss books informally with each other (they regularly chat in this time 
about which books they’re reading and why they chose them), to read aloud to each other and to socially engage in 
reading. It has become almost like a club with children who regularly choose to come to Stories and Hot Chocolate. 
The ethos and atmosphere is relaxed and informal, a downtime space for children just to enjoy reading. There is no 
pressure to answer questions, to choose a specific level book or to continue with a particular book. In my opinion, 
this environment encourages children to discuss their books more freely and to genuinely engage in dialogue about 
their self-chosen texts. Children also make recommendations to each other and share books together. This is an 
activity I will certainly continue as it provides a non-threatening platform for children to just relax and enjoy reading.  

Reflections on impact the TaRs research had on practice 

The TaRs research impacted upon my shaping of this activity because the research highlighted the importance of 
seeing reading as a social practice and creating an informal conversational environment which encourages this. Our 
Stories and Hot Chocolate time enabled children to make recommendations to each other and undertake informal 
book discussions, which, as the TaRs research also highlights, constitute an important part of creating a reading 
environment that promotes reading for pleasure.  


